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Abstract
In the state of Michigan, the marginalization of Latino students continues due to
historical and social factors; this is ultimately reflected in higher education enrollment and
graduation rates when compared to their White peers, the dominant group in the state (MI
School Data, 2022). For varying reasons, not every student will seek higher education after high
school, but it is worth ensuring opportunities and reasons to attend are properly communicated
for sake of helping Latino students better explore all their college and career options. While the
Michigan Latino population has the highest labor force participation compared to other racial
or ethnic groups, Latinos are still underrepresented in various job sectors outside of the service
industry and significantly fall below the overall statewide median household income (MSU
Today, 2015). Additionally, when Latinos are the minority in the space of higher education,
there is a greater information gap related to college readiness versus when they are the
majority (Person & Rosenbaum, 2006). Higher education can help close these gaps and
promote greater social mobility for Latinos and their families (Martinez et al., 2020; Person &
Rosenbaum 2006). The purpose of this study is to acknowledge and develop strategies on how
to better impact Michigan Latino high school students’ perceptions of higher education through
bettering communicative approaches. Through connecting scholarly, peer-reviewed research
paired with the work being done in Michigan, key influencers and factors that affect Michigan
Latino student matriculation to 4-year universities can be identified and built upon. By
highlighting the strategies in the research and field, higher education institutions and Latino
students can better communicate, engage, and explore life after high school together; the goal
is to better the connectivity between the two.
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Literature Review
Overview
Higher education has the potential to propel an individual and their generational family
line towards having full access to social power, participation within their respective community
and society, and greater social mobility (Khan, 2020). Unfortunately, taking into consideration
the last five academic years, only an average of 25.48% of Latino students matriculate to a 4year institution at least 6 months after graduating high school as opposed to the 40.80% of
White students, the dominant racial group in the state; the average matriculation rate for all
students in the state was 38.54% (MI School Data, 2022). Fortunately, the college enrollment
gap has been incrementally closing as the years go by. There are also discrepancies with 4-year
degree completion rates. For example, for the 2016 – 2017 cohort, after being enrolled for 5
years at a public university in Michigan, White students had a 7.7% higher completion rate over
Latino students; for community colleges, Latino students matriculated at about >1% more than
their White peers, but they still had a 5% - 9% higher completion rate over their Latino peers
(MI School Data, 2022). The implications of this are evident in the underrepresentation of
Latinos across positions of power. For example, in 2020, Latinos represented 18.5% of the
United States population, yet they only represented 4.6% of lawyers (U.S. Census Bureau, 2021;
American Bar Association, 2021). In 2018, only 5.8% of active physicians identified as Hispanic
(Association of American Medical Colleges, 2019). There are varying factors that influence
matriculation to these spaces; however, one study found that 1,212 midwestern community
college and occupational college Latino students chose to enroll in 2-year institutions due to the
recommendation of someone they trust and a lack of information regarding college options
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(Person & Rosenbaum, 2006). By understanding the factors that are causing the disparities, and
the college decision-making process for Latino students, their perceptions of higher education
can best be impacted to potentially further matriculation of Latino students to 4-year
institutions.
Social and Educational Factors
Up until the 1960s, racist federal and state laws troubled Latinos from owning homes,
which did not allow for an opportunity for generational wealth to be as well accumulated for
today’s Latinos; additionally, “modern-day Jim Crow” laws still exist today as zoning regulations
that marginalize Latinos to live in low-opportunity neighborhoods (Dickerson, 2021). This is
especially evident in public school systems; Latino students are academically disadvantaged
over their White peers due to Latino students facing additional classroom challenges such as
but not limited to larger class sizes, less qualified educators, and lower-quality curriculums
(Berg, 2010). This is also reflected in ACT and SAT standardized testing where Latino students
tend to score lower than their White peers (Khan, 2020). Other factors such as parental
education, socioeconomic status, income, access to resources, and language barriers
disproportionately affect Latino students more than their White peers with regard to postsecondary education endeavors (Ward, 2006). Although the National Association for College
Admission Counseling (NACAC) advised against using ACT and/or SAT scores for admissions and
merit scholarships, Michigan universities and colleges are still utilizing these inequitable
practices (NACAC, 2008). Due to the COVID-19 pandemic, some Michigan universities opted for
a test-optional approach; however, there are limitations as to how this impacts Latino student
recruitment and enrollment (Belasco et al., 2015). In 2020, NACAC released a new report
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regarding test-optional policies; NACAC now advises universities must only be “transparent” if
SAT scores are attached to admissions and scholarships (NACAC, 2020).
Test-optional policies are not the solve-all answer to closing this disparity, but they can
still be a great tool for matriculating students to 4-year institutions (Belasco et al., 2015). The
culmination of many tools can help. For example, Myers found that standardized tests failed to
predict success rates for Latino students in 11 engineering programs across the nation (2016).
Those with low standardized test scores and high GPAs showed higher success rates than those
with high standardized test scores and low GPAs; thus, reinforcing those Latino students, who
typically have lower than average SAT and ACT scores, can be just as successful in rigorous 4year programs (Myers, 2016). Additionally, tools such as Grand Valley State University’s (GVSU)
Grand Pledge can also help drive Latino students to their 4-year programs over 2-year
programs. So long as the student is a Michigan resident, the family’s Adjusted Gross Income is
$0 - $50,000 and has assets of $50,000 or less as both reported on the Free Application for
Federal Student Aid (FAFSA), the Grand Pledge can be awarded to cover full tuition (GVSU,
2022). This can help most Latino students, but not all as it does not include Undocumented
students or recipients of DACA (Deferred Action for Childhood Arrivals) due to those
opportunities typically tied to having to submit a FAFSA (Free Application for Federal Student
Aid). DACA and Undocumented students are not eligible to receive federal aid; however,
universities will sometimes set donor or institutional funds aside for these students. Ultimately,
4-year institutions can provide the resources and support for Latino students; but, they need to
be strategically thought about and communicated accordingly.
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Cultural and Familial Factors
“Familismo” is a cultural and familial theory that helps explain why Latinos regard their
family over themselves, and ultimately when weighing their college options (Martinez, 2013).
One focus group of 22 Latina mothers expressed that they and high schools take equal
responsibility in preparing their Latino students for higher education endeavors; however, the
two also hold challenges in communicating college information (Martinez et al., 2013). Latino
students’ bilingualism goes punished considering educational systems and standardized tests
were built on monolingualism, so there is a feeling of not belonging or being able to succeed in
higher education (Khan, 2020). The same can be said for Latino parents in that college
information is not always translated to Spanish and these parents may also not hold reliable or
robust knowledge in accessing higher education (Person & Rosenbaum, 2006). For schools,
their approaches to relaying college information are not always designed for Latino students
and their parents nor is it always factual either, especially when communicating Latino-specific
college resources (Martinez et al., 2013). More so, studying 14 midwestern community colleges
found that when Latino students are the minority, there is a significant information gap
regarding college requirements when comparing these students to their White peers; however,
when Latino students were the dominant group of an institution, there was more success in
college information attained—it is possible that intentionality and networking surrounding
Latino programming matters (Person & Rosenbaum, 2006). Ultimately, the perceptions of
higher education options are shaped by familial, cultural, and educational systems and
structures.
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Influencing Perceptions
With parents and schools playing a critical role in Latino students’ college decisionmaking, factual information and adequate college exploration need to be strategically factored
into programming and communication between the three— schools, parents, and students— if
the goal is to best provide access to college and college preparation (Ward, 2006). “Familismo”
is theorized to drive Latinos to regard the collective, their family, over themselves; this may
help answer how many Latino students choose their desired college. Due to “Familismo”, these
students are choosing a college that is close to home, is temporarily close to their home before
exploring transfer options, or they ultimately attend a farther distanced institution only to
return home after graduation. These students are choosing options that they think will bring
success to their families and themselves (Martinez, 2013). Perceptions of higher education are
also gender-based. Latino students choose a college to be able to “provide” for their family in
the future, while Latina students choose a college with “loyalty” to their family in mind; both
Latinos and Latinas aspire to advance their families (Martinez, 2013).
Conclusion
The literature on how Latino students perceive higher education seems to suggest that
there is an opportunity to further influence how and what college these students chose to
attend after high school. Ultimately, there is an opportunity to further impact Michigan Latino
high school student enrollment in 4-year universities. Overall college enrollment rates in
Michigan decreased in the last two years, some suggesting due to the COVID-19 pandemic, and
Latino student matriculation to 4-year degrees seem to lag behind their White peers by about
15% (MI School Data, 2022). Yet, as Ward states, there needs to be a plan of strategic
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interventions that happen early in students’ high school years (2006). In the case of Latino
students, relationships and building community need to also be taken into consideration
(Martinez et al., 2020; Person & Rosenbaum 2006). To further advance the literature on this
topic, future research could help provide solutions as to how Michigan college admissions
offices and stakeholders could employ solutions to best communicate and promote 4-year
degrees through the understanding of how Latino high school students perceive higher
education.

Localizing the Research
As the research shows, common themes and factors arise when working in the space of
Latino student college preparation and college recruitment. In the state of Michigan, there is
robust programming and piloting to help close the Latino education and achievement gaps,
which also reflect the themes and factors discussed within the research. By connecting the
research with Michigan programs/pilots that show successful outcomes, strategies for better
communicating 4-year university opportunities emerge. Thus, potentially also impacting 4-year
university matriculation for Latino students in the state. Yet again, it must be prefaced that
students’ best interests must come first.
When looking at the state of Michigan, Latinos make up 5.6% of the total population
(U.S. Census Bureau, 2021). As previously mentioned, Person and Rosenbaum found that when
Latinos are in the minority, there is an information gap related to college readiness (2006).
Thus, making Michigan a suitable environment for considering the implementation of the
research alongside the work already being done in the state to ultimately address the access
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disparities to higher education Latino students face. As this project shares, there are best
practices community advocates and higher education institutions, not just 4-year universities,
can consider and tap into for better sharing opportunities they can provide Latino students.
This is to ultimately address and help close the college readiness information gap. By helping
close this, perhaps we can then better impact the matriculation rate for Latino students related
to Figures 1-3.
Figure 1
Michigan High School to 4-Year University Enrollment Trends: Total

School
Year
2020-21
2019-20
2018-19
2017-18
2016-17

All Students
Total High
4-year
School
University
Graduates
Enrollment Percentage
97,091
36,217
37.30%
98,891
36,832
37.20%
100,063
39,093
39.10%
103,880
41,187
39.60%
102,286
40,405
39.50%
Average: 38.54%

Figure 2
High School to 4-Year University Enrollment Trends: Hispanic/Latino & White Students
Hispanic/Latino Students
Total High
School
School
Year
Graduates Count Percentage

School
Year

White Students
Total High
School
Graduates
Count

Percentage

2020-21

6,988

1,817

26.00%

2020-21

68,431

26,742

39.10%

2019-20

6,870

1,691

24.60%

2019-20

70,053

27,404

39.10%

2018-19
2017-18

6,975
6,567

1,789
1,711

25.60%
26.10%

2018-19
2017-18

70,533
73,409

29,294
30,997

41.50%
42.20%

2016-17

5,962

1,494

25.10%

2016-17

73,228

30,814

42.10%

Average: 25.48%

Average: 40.80%
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Note. The data for Figure 1 and 2 is based on Michigan matriculation rates for high school
students enrolling at any 4-year university in the state at least 6 months after graduating high
school. The data does not account for students enrolling at an out of state university. The
COVID-19 Pandemic also caused a statewide in-person school shutdown starting on March
2020; each school district moved to in-person or hybrid models at varying times. (MI School
Data, 2022).
Figure 3
High School to 4-Year University Enrollment Trends: Percentages

Percentage of Michigan Students Enrolling in a 4-Year
University at Least 6 Months After Graduating High School
45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%
0.00%
16 - 17

17 - 18

Latino Students

18 - 19

White Students

19 - 20

20 - 21

All students

Note. This is a visualization of Figures 1-2 (MI School Data 2022). The goal of the strategies
outlined in this project is to raise the Latino student rate to a more equitable one closer to that
of White students, the dominant group in the state, and the overall student enrollment rate.
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Strategies to Consider
The following are strategies 4-year universities and other institutions of higher
education can already begin implementing to better communicate with Latino students and
their families. While some strategies may seem more impactful than others, they are listed in
no particular order; to potentially better influence matriculation rates, it is worth considering
the implementation of all strategies. By bettering communicative approaches on opportunities
to attend 4-year universities, Latino students can get a better understanding of the
opportunities to attend, and ultimately increase their likelihood of attending those institutions.
Familial Involvement:
When working with Latino students, it is critical to consider the role their family
dynamics and how they play a key role in college exploration, planning, and preparation. As the
research suggests, familismo, where a Latino individual places their family before themselves,
ultimately influences students’ college choices; familismo is also gender-specific, and
acknowledging this can help better facilitate conversations in this space (Martinez, 2013).
Latino students want to be successful for themselves and their families. Thus, it is worth inviting
parents or familial figures to conversations and programming that work in the interest of their
student’s academic and professional journey; parents can be an asset in supporting their
students. By including key family members in such conversations, it enables parents to help
their student build a vision and expectations for themselves; for example, parents can help
stress the importance of attendance and maintaining good grades (Martinez et al., 2020).
Many pilots and programs have acknowledged the importance of familial and parental
involvement with one of them being Exito Educativo, a program in Michigan that invites Latino
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students and their families to participate in 6 weekly meetings to connect and discuss varying
topics around college preparation and exploration. Weekly meetings typically include dinner
before discussions and it is common to invite guest speakers ranging, but not limited to, college
admissions representatives, financial aid counselors, community advocates, and even credit
union specialists. Amongst many of the program objectives Exito Educativo works on, one of
them is to, “Promote parent awareness of school systems and modes of involvement in the
schools” (Julian Samora Research Institute, 2022). After connecting with the organization
through personal communication, the program outcomes from the January to March 2022
Grand Rapids services were also positive and reflective of the importance of the work they do.
For example, 92% of parents stated the program helped them better understand the college
application process, especially when and how to apply; and there was also a 54% increase in
feeling that they knew the necessary steps to take to reach their goals after high school.
Ultimately, with the complexities surrounding the college application process, there is value in
creating space for students and their families to connect and learn from professionals on how
to best prepare for life after high school.
The research and programs like Exito Educativo suggest community advocates and 4year universities can better connect with prospective college students when parents and
familial figures, their biggest supporters, are invited to the conversation and space. The idea is
not to approach conversations from a salesman's perspective, but rather from a genuine
standpoint. By increasing the connectivity between students, their families, and the universities
that they are interested in, more information can be attained; thus, potentially helping close
the information gap and helping increase Latino student matriculation to 4-year universities.
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Early & Continuous Intervention with Intentionality
Although many initiatives start college preparation and exploration around a student’s
11th or 12th-grade year, intervention needs to happen early on, be built upon, and maintained
throughout a student’s K-12th grade and college journey. As the literature review discusses,
Latino students are already disenfranchised by educational systems; thus, this strategy
becomes important in a student’s academic, professional, and personal growth. Without any
intervention, especially early on and related to absenteeism, Latino students may find later
grade levels more difficult to grasp. A National Portrait of Chronic Absenteeism in the Early
Grades (2007) found that there are serious implications when students are missing school. For
example, low-income and Latino children were especially disadvantaged in the first grade, and
more so when they were continuously absent in kindergarten, “They scored, on average, 10
points less in first grade reading achievement than did white children with the best
kindergarten attendance” (Romero & Lee, 2007). If a grade level is meant to build upon the
knowledge and skills of the previous year, then it is worth ensuring that the academic,
professional, and personal growth is properly happening and at a pace that works for the
student. Intervention does not always have to be related to student attendance. For example,
TRIO and GEAR UP are government-funded programs that operate and intervene to assist firstgeneration and low-income students in high school and college with academic and career
counseling; they have also found success. The U.S. Department of Education found students
participating in their college version of the program had a 55% degree completion rate,
compared to 44% of nonparticipants where TRIO was available (2021). For GEAR UP, a study
found that middle school students and parents felt more knowledgeable about the college
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admissions process and benefits, along with confidence in taking more rigorous courses in
future grade levels (Standing et al., 2008).
In Michigan, these programs and similar ones have also found success and have
implications on the impact they can have if expanded upon. In 2019, Grand Valley State
University (GVSU) TRIO programs, which served 500 students, saw “a retention rate of 93
percent for first-generation students who do not participate in a TRIO program” (Coffill, 2020).
For context, from 2018 to 2020, first-year retention rates were between 77.5% and 80.9%
(GVSU, 2021). TRIO programs at GVSU also included Spanish-speaking programming. Laker
Familia, a network that serves students who self-identify as Latino or Hispanic, is another GVSU
program that provides academic, professional, and cultural support services; there is also a
familial component in their first-year orientation and graduation celebration. Their peer and
professional mentorships are key to the program and have continuously shown success with
retention as well. After connecting with Laker Familia through personal communication, it was
shared that about a 5 – 10% retention rate difference can be seen amongst active and inactive
Latino students on a yearly basis for the last 5 years. GVSU TRIO and Laker Familia programs
also come with scholarship opportunities for participants.
The research and outcomes of these Michigan programs hold evidence that strategic
intervention is key to helping Latino students access and prepare for college. This can take
many forms, but ensuring attendance and (academic, professional, and personal) growth is
happening can better address issues Latino students are facing. By targeting not just students’
academic achievement, but also professional and personal development, and with a cultural
component that represents Latino students, stakeholders can build better relationships with
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these students to ultimately impact Michigan Latino student enrollment at 4-year universities.
Thus, stakeholders should consider implementing a strategic intervention plan that includes
intentional and wrap-around support/mentorships.
Embrace the Culture & Representation
Culture in the Latino community is personal, robust, and context-driven; culture plays a
crucial role in relationship building and maintenance. Although each Latino student identifies
and expresses culture in their own way, it is worth creating a space that represents and values
students’ cultural identity. “Latinx students are adept at drawing lessons from their friendships
and social circles, especially those with fellow Latinx individuals” (Martinez et al., 2020). With
Person and Rosenbaum (2006) finding that less college preparation information is attained
when Latino students are in the minority versus the majority, placemaking and representation
can help impact the information gap and 4-year matriculation in Michigan. This also speaks to
the strength of GVSU’s TRIO and Laker Familia outcomes mentioned in the previous strategy.
Advocates for Latino Student Advancement in Michigan Education (Alsame) is a
nonprofit organization that consists of 2-year colleges, 4-year universities, and other member
institutions that provide various scholarships and services with one being a statewide Latino
Youth Conference. In 2022, GVSU hosted 620+ Latino students from 23 Michigan high schools
who had the opportunity to listen to a keynote speaker, have lunch on campus, and participate
in workshops and a college fair. Student attendee surveys indicated that the keynote speaker
was the best part and that they loved the music, dancing, and connecting with new people (see
Appendix 1 for the full conference report). To ensure the student attendees were able to
culturally connect with these components, a few were reached out ahead of time to gather
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best songs, games, and pre-conference programing students wish to see; they were also asked
what challenges they are facing during the academic year. Ultimately, students appreciated the
opportunities to sing along to Bad Bunny, dance some cumbias, and participate in an El Grito
competition. The keynote speaker students particularly mentioned in the survey was Ovidilio
Vasquez, an immigrant from Central America who talked about his journey to becoming a
successful businessman; he brought more of his books than what Alsame was expecting, and
Ovi could be seen after his speech signing autographs and taking pictures. Without any
hesitation to have lunch or take a break, Ovi made time to meet each student waiting for him.
Ultimately, of the 259 students surveyed, students felt almost two times more likely to attend
GVSU after attending the Alsame Latino Youth conference (see Appendix 1). By recognizing
students for who they are, and culturally speaking to them, Latino students can feel
comfortable in the space they are in to be themselves. Ultimately, this helps with building trust
and relationship building.
Culture can be expressed in varying ways, especially in the Latino community, and has
importance in relationship building and programming in this space. To better the connectivity
between Latino students and opportunities for higher education, 4-year universities and
community advocates can implement cultural components to their communicative approaches.
However, the cultural component needs to be genuine and relate to students; stakeholders
should also be cautious with this to ensure there are no issues with cultural appropriation or
Mexico-centrism. Fortunately, there are organizations like Alsame that can help with consulting
to help bridge the cultural gap. To create a space that speaks culturally to students is to create a
sense of familiarity and belonging.
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Speaking Spanish
The Spanish language plays an integral part in the Latino community; whether folks
speak it, know Spanish slang, or sing along to their favorite Latino artist, Spanish connects the
community with each other. Although not all Latinos speak or understand Spanish and being
that Spanish-speaking and bilingualism are often punished in educational systems (Myers,
2016; Ward 2006), it is worth considering strategies that can instead use Spanish as a resource
and tool for better communicating 4-year degree opportunities. In 2016, it was found that “85%
of Latino parents say they speak Spanish to their children” (Lopez et al., 2018). As a result,
Latino students generally have a sense of familiarity with the language.
Latino students who are bilingual benefit from ‘linguistic wealth’; they can “code blend
two or more languages, engage with formal and informal modes of expression, and can create
strong social networks” (Martinez et al., 2020). Bilingual Latino students can better
communicate in varying spaces and through a wider array of communicative approaches. For
those who only know Spanish, supplemental support services may be needed to help these
students navigate educational and professional systems. In any case, Latino students also hold
‘navigational wealth’ in their abilities to “operate in liminal spaces” if given the proper guidance
(Martinez et al., 2020). Additionally, given today’s labor markets, knowing Spanish and being
bilingual help with job prospects and a student’s scholarship search. Given the varying spaces
students find themselves in, it is worth having students reflect on experiences they are or have
faced related to barriers, extracurricular activities, home responsibilities, working a job, etc.;
there is value in having students share their stories in job and scholarship applications.
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In Michigan, some community advocates and higher education institutions know the
importance of utilizing Spanish and its benefits. For parents, stakeholders can utilize Spanish to
help close the information gap. For example, Grand Valley State University has informational
brochures translated into Spanish and a network of Spanish speakers from varying support
service/resource offices. By doing this, parents can help instill and support their students
towards developing college aspirations and ideologies to create a ‘culture of possibility’
(Martinez, 2013). It is also common to see organizations like Alsame using Spanish to build a
familial space; as mentioned in the Embrace the Culture & Representation strategy, playing
Spanish music, and connecting Spanish-speaking guest speakers with students can help with
relationship building. Ultimately, the idea is to build a space that represents and reflects the
spaces Latino students feel most comfortable, familial, and familiar with to be their authentic
themselves, rather than having to assimilate.
Immigration Acknowledgement & DACA/Undocumented Support
In the Latino community, the story of immigration is not uncommon; many Latino
students can retrace or recall an ancestral figure or family member having immigrated to the
country. For some students, it may have been themselves or their parents who had immigrated,
and not always in a way that the U.S. considers to be legal. It is worth acknowledging these
stories and, more importantly, helping students navigate Deferred Action for Childhood Arrivals
(DACA) and Undocumented support services. As a 2015 study found, of the 54 million people in
the country who self-identify as Latino / Hispanic, 35% identified as immigrants— “naturalized
U.S. citizens, residents, and individuals who are undocumented or unauthorized” (Casas et al.,
2021).
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Marrun (2020) states, “Stories provide a space for Latino families to pass on their
cultural values, wisdom, and hopes and dreams for their children’s futures.” Storytelling plays a
crucial role in building connectivity amongst Latino families, and it can also play a critical role in
helping students familiarize college readiness and preparation in varying capacities and spaces.
For example, acknowledging stories related to residency statuses and language barriers can
help with creating a space of belonging, and can help a student develop “strength, motivation,
and perseverance, which we conceptualized as the phenomenon of resiliency” (Casas et al.,
2021). However, this must be done in a manner that also values trust and privacy; not every
DACA/undocumented student feels comfortable sharing their status. For example, if a student
shares their DACA/undocumented status, do not put a spotlight on them—keep the
conversation personal and consider the varying networks of resources they can connect with.
Community organizations working in this space, such as Alsame and Exito Educativo, can also
help with the connecting of those resource networks. There are trusted individuals worth
tapping into that can help these students navigate spaces that are not inviting to them.
For community and relationship building, it is worth connecting Latino students with
those who have similar stories; this can help students realize their own stories and journey. Not
every Latino student has a connection to immigration, and not everyone is interested in fixing
the inequities related to DACA/undocumented statuses, but given the additional barriers and
circumstances these students face, there is value in validating their experiences. As discussed in
the Embrace the Culture & Representation strategy, Ovi was a key highlight in the Alsame
Latino Youth Conference. Student attendees valued and were able to connect with Ovi’s story.
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Additionally, the conference also had breakout sessions for teaching students how to share
their stories.
Although more must be done to better serve DACA/Undocumented students, who face
additional barriers when accessing higher education, bettering communicative approaches can
already begin to close some of the information gaps as well, and ultimately influence Latino
student matriculation to 4-year universities. For example, GVSU provides a network of
professionals across campus to ultimately help these students navigate those additional
barriers. These professionals range from professionals in the Admissions Office, the Office of
Financial Aid and Scholarships, the Career Center, and the Office of Multicultural Affairs; the
goal is to offer wrap-around services wherever possible. Again, it must be said that while
building a network of trusted professionals is key, more has to be done to better serve these
students, especially when it comes to helping them financially support their college endeavors.
In terms of communicative approaches, networks and point-of-contacts can still help students
better navigate the support/resource services that currently exist.
Miscellaneous Issues
With a direct connection between socioeconomic status, bilingualism, and academic
achievement, especially with SAT scores (Berg, 2010; Romero & Lee, 2007), Latino students may
face social barriers related to accessing college preparation services and higher education
altogether. For example, the higher the socioeconomic status, the greater access to SAT and
academic prep resources (Khan, 2020). For low socioeconomic families, there potentially a
greater focus to making ends meet, rather than further advancing educational/social
aspirations. This may also explain why low socioeconomic students experienced greater student
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absenteeism (Romero & Lee, 2007). While work needs to be done to help further close those
social gaps, it is worth sharing and connecting students with social support services when
needed.
In the state of Michigan, from 2009 to 2013, about 30% of Latinos were living in poverty;
in Detroit alone, 52% of Latino children live in poverty (MSU Today, 2015). Thus, Latino
students may face issues related but not limited to transportation, food deserts/insecurities,
and internet access; these individuals may be disenfranchised in accessing support/resource
services. Thus, social issues related to poverty and disposable income can negatively impact
Latino students’ attempts to access support/resource services they may be needing to
ultimately access higher education.
While the task of addressing social issues can feel daunting, there are communicative
approaches stakeholders can take now to already to start impacting those issues. As mentioned
in previous strategies, building a network and relationship building, or mentoring, can help
identify and address the unique barriers each student may be facing. For example, during the
Alsame Latino Youth Conference and Exito Educativo’s programming, there was lunch or dinner
provided to attendees. While this addresses food insecurity when it is a social barrier, this can
also help with relationship building as it goes back to the idea of— breaking bread together.
Alsame, along with GVSU and donors, also recognize transportation issues; so, all expenses
were covered to bus students to the 2022 Latino Youth Conference (see Appendix 1 for the full
conference report). Thus, Latino student attendees who may face transportation issues, or
issues related to not being able to make time or space to explore college options, are helped.
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Limitations – Current & Ongoing Issues
Michigan continues to see more work being done to address Latino students’ access
disparities related to college preparation, readiness, enrollment, and retention. Figure 1
through 3 (on page 11-12) show Latino student matriculation to 4-year universities is
incrementally increasing; however, more needs to be done. Although new programs and
initiatives are being created by various stakeholders to further impact these trends, limitations
still exist that continue to marginalize Latino students. For example, Michigan College Access
Network (MCAN) is a nonprofit organization that started the Michigan ECHO Scholarship
(2022), which awards tuition coverage for DACA students. However, that scholarship is only for
students who worked during the COVID-19 Pandemic and can only be used towards community
colleges; undocumented students are not eligible. Michigan Student Aid (2022) also released a
new governmentally backed scholarship that can be used at 4-year universities; however,
funding is dependent on the FAFSA submission and only awarded to those with an Expected
Family Contribution (EFC) of $25,000 or less. So, DACA and undocumented students are also
ineligible.
There are also programs such as GEAR UP that still do not provide significant data on
participation and impact on grades and school behavior, the personal and professional growth
measured cannot go unnoticed (Standing et al., 2008). However, more research on these
programs can help better their implementation, and other similar models, altogether.
Although access disparities exist even with support and resource services, it still cannot
be mistaken that these initiatives are important to ultimately impact Latino student
matriculation to 4-year universities in Michigan. Institutions like GVSU and nonprofit
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organizations such as those mentioned in the strategies are doing great work to advance Latino
students and their communities, and the results show their positive impact; however, they are
bound by their limitations. More needs to be done especially at the governmental level to
ultimately close social issues and those specific to DACA and Undocumented students. To
impact Latino student matriculation, stakeholders need to get to the roots of the problems, not
just better the communicative approaches through the utilization of the strategies outlined
herein.

Conclusion
The research and work currently being done in Michigan related to Latino student
college enrollment seem to suggest there are communicative strategies worth considering
when working to close the Latino student college readiness information gap. As shown in
Figures 1 through 3 (on page 11-12), Latino student matriculation to 4-year universities is
incrementally increasing in the state, and although more needs to be done to get to the roots of
the systemic barriers, stakeholders can already begin to further impact these trends by
reflecting on and bettering their communicative approaches when working with Latino
students.
As Ward (2016) supports, interventions and systemic support/resource services need to
happen with a K-16 framework in mind, rather than just the 11th - 12th-grade years; support
needs to be continuous and present even during their college years. “Moreover, after arriving
at college, students who choose an institution through family and friends tend to be less
integrated at school and are less likely than other students to rely on college resources for help
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with college-related problems” (Person & Rosenbaum, 2006). Recruiting students to attend a 4year university is important, but retention is key to making graduation is a reality. Although the
strategies outlined herein sometimes mention GVSU, there are other institutional models that
stakeholders can also explore to figure out what best works to further support their Latino
students. For example, Excelencia in Education is a nonprofit organization that provides a
framework and awards The Seal of Excelencia to higher education institutions for their work on
advancing Latino students (2022). While GVSU is one of 30 institutions with this recognition, it
is the only predominantly white institution (Coffill, 2022). The research and work being done in
Michigan is context-based and grounded in Latino students being in the minority of their
environment, yet further research on those other models can help extrapolate other systemic
and communicative approaches stakeholders in Michigan can further implement to better
Latino student advancement.
Additional to the strategies, stakeholders may also turn to professional development to
have their organization/staff members further acknowledge and work on the complexities
related to this topic. For example, How to Advocate for Michigan Latino Student Advancement
by Better Promoting 4-Year Universities is a simplified document of this research that Alsame
created for higher education institutions and community advocates to understand and act upon
more easily (see Appendix 2). This document was shared publicly on Alsame’s social media
channels and with member institutions.
Bettering communicative approaches can help close the Latino student college
preparation and readiness information gap to ultimately impact Latino student matriculation to
4-year universities. With so many institutions, governmental agencies, and community
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advocates working in this space, connectivity and interconnectivity with students, families, and
higher education institutions can be improved. Although more needs to be done at the systems
level to truly elevate Latino student college enrollment rates, these strategies can at the very
least be more easily implemented across the various spaces Latino students participate and find
themselves in. The strategies sometimes bleed into each other, and perhaps there are more
strategies worth considering, but it will ultimately take a culmination of various strategies and
components to truly help Latino students realize their higher education ambitions. Not every
Latino student will want to attend a higher education institution, let alone a 4-year university,
and for varying reasons. Although there are various limitations stakeholders have to further
impact Latino student matriculation to 4-year universities, they should still actively work to
improve their communicative approaches with these students. Through the implementation of
strategies related to familial involvement, early & continuous intervention with intentionality,
embracing the cultural and representation, speaking Spanish, acknowledging the immigration
story, DACA/undocumented support, and considerations related to general social issues, Latino
students can better explore their options and opportunities for life after high school.
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Appendix 1: 2022 Alsame Latino Youth Conference Report
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Appendix 2: How to Advocate for Michian Latino Student Advancement
by Better Promoting 4-Year Universities
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